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             Chicago Teachers’ Center/NEIU

        Units for Books Program

        “Do I Dare to Heal My Universe?” Unit
An expandable version of this form is available online at www.gearupchicago.org or www.neiu.edu/~yal.
	Title of Unit: Do I Dare to Heal My Universe?:  Building Self-Confidence and Leadership through Supportive Small Group Book Discussions.  
	Date Submitted:
Jan. 19, 2010

	Unit Developed by: Elizabeth Wright

	School:  Mather High School                                                                 
	Grade Level(s):    9-12

	When will the unit be implemented?  Spring, 2010

	About how many classroom hours will the unit take?  3 hours per novel

	Curriculum Areas: 
Social/Emotional Learning (group participation, leadership, mentorship, personal responsibility)

Reading and Literature 

Psychology

Sociology

	Brief Description of the Unit (50-75 words) : 
Students will conduct a series of four lunch-time book discussions on a novel of emotionally therapeutic value.  They will be exposed to several young adult literature titles and determine which ones best match their personal interests.  As a group, they will use active listening, verbal expression, and democratic voting to create a list of “ground rules for discussion” and choose the book they want to study.  They will reflect on their responsibilities to their fellow man, even those who are very different from them or who are marginalized in some way.  As they fill various group member roles and share their own reading journals, they will discuss and evaluate the book in the light of its ability to give comfort or healing to individuals or a community.  They will also explore their own possible roles as leaders and/or mentors among their peers.  Finally, they will assess the ability of their group to conduct respectful and constructive discussions.
Novels Requested for the Unit:

Staying Fat for Sarah Byrnes by Chris Crutcher (3 copies)

What Happened to Cass McBride by Gail Giles (3 copies)

Story of a Girl: a novel by Sara Zarr (3 copies)

The Absolutely True Diary of a Part-time Indian by Sherman Alexie (3 copies)

The First Part Last by Angela Johnson (3 copies)

Cut by Patricia McCormick (3 copies)

Ball Don’t Lie by Matt de la Pena (3 copies)

The Hunger Games by Suzanne Collins (3 copies) 

Catching Fire by Suzanne Collins (3 copies)

The Perfect Shot by Elaine Marie Alphin (3 copies)

	Illinois State Learning Standards to be addressed by this unit.  List the applicable learning standards.  

Social/Emotional Learning:  1.B.5b, 2.A.4a, 2.A.5a, 2.A.4b,2.A.5b, 2.B.5a, 2.B.5b, 3.B.5b 

English:  1.B.4a, 4.A.4a, 4.B.4b, 4.B.5b, 4.B.4d, 1.B.5a, 1.B.5d, 1.C.5a-d, 
American Association of School Librarians:  1.1.2, 1.1.6, 2.1.5, 3.1.2, 3.2.1, 3.2.2, 3.2.3, 3.3.1, 3.3.2, 4.1.5, 4.2.3, 4.2.4, 4.3.1, 4.3.2, 4.3.3, 4.4.1 

I-SAIL:  3.B.8, 4.B, 4.E, 4.F

	Teacher’s Focus Question: As a teacher, what aspect of your own instructional practice will you be examining or testing out in this unit?  What is your goal and how will you know if you have succeeded?
I will be examining and testing out my ability to 
· develop leaders, mentors, and compassionate community members.
· train students how to facilitate meaningful, respectful discussions with their peers (including the development of listening skills).
· generate excitement about the novels in the unit.
· improve students’ reading skills in the context of an enjoyable, low-stress book discussion group.

	Rigor, Relationship, and Relevance We believe that successful high schools have three elements in common.  The schools set high academic standards and provide rigorous instruction paired with meaningful support so that all students can meet those high standards.  Teachers build trusting relationships with students and take steps to build community within their classrooms.  They take an interest in students’ lives, drawing on their real-world experiences and current understandings to build new knowledge.  Teachers make school relevant to students, showing them the connections between success in school and their plans for the future. (What Matters for Staying On-Track and Graduating in Chicago Public Schools, 2007. Consortium on Chicago School Research).  We have divided this template into three sections to support your planning to include the new 3Rs.

	Academic Rigor

	Enduring Understandings What do you want your students to understand and be able to use ten years from now?

I want my students to be able to:

· listen actively and participate responsibly and respectfully in group discussions.
· understand, evaluate, and apply the therapeutic value of books.
· realize that reading novels is a rewarding experience.

	Essential Questions What are the open-ended questions that will promote inquiry into the heart of the subject or discipline?

· How can we create a trusting, supportive environment for meaningful and constructive group discussion?
· What criteria will we use to determine whether a book has positive therapeutic value?

· How can we tap into and apply the therapeutic value of a book or discussion about the book?

	Knowledge and Skill What will your students know and be able to do at the end of the unit? How will your students use higher order thinking skills?

My students will be able to:
· participate responsibly, respectfully, and constructively in a small group with peers (including using the skills of active listening and verbal self-expression).
· make decisions as a group in a reflective and democratic way.
· evaluate literature for its therapeutic value (or lack thereof).
· reflect on their role as compassionate members of their communities.
· reflect on their role as potential leaders and mentors.

	Assessment Evidence/Instruments How will you know how well your students learned?  Attach rubrics and checklists, if used.

· Students evaluate the effectiveness of their group using Rubric A (attached).  Teacher reviews completed rubrics and has follow-up discussions with students.

· Teacher will observe group discussions in progress.
· Teacher will review student work:

· Student-created “Ground Rules for Group Discussion”

· Student reading journals

	Learning Activities List the most important learning activities students will perform during the unit.
· Students will read with understanding an entire novel.
· As a group, students will create, vote on, and agree to their own “Ground Rules for Group Discussion.”

· Students will keep a reading response journal and share their thoughts verbally with the group.
· Students will participate as respectful, encouraging, and critically-thinking members of a book discussion group.

· Students will reflect on their own leadership and mentoring skills.

	Differentiating Instruction In what ways does the unit respond to students’ different learning styles or multiple intelligences? What modifications are made for students with special needs? ELL students?
· The unit offers titles of varying reading levels to match the needs of students with varying reading skills.
· The unit allows students to express themselves both verbally and in writing, so they have more than one way to learn and to show what they have learned.
· The teacher will challenge group members to encourage each other as a means of building each other’s self-confidence and bringing out the strengths and contributions of each member.

	Relevance

	How does the unit relate to students’ lives, skills, cultures, language, and background knowledge? How does the unit show students the relevance of their work in school to their future lives?
The novels deal with real-world issues such as poverty, teen pregnancy, abuse, bullying, cliques, peer pressure, gossip/slander, low self-esteem, the plight of the marginalized, etc.  Both in writing and in group discussion, the students are given an opportunity to reflect on how the issues in the books relate to their own lives and perception of the world.  Discussion prompts include ones that encourage the students to think about how they can help those who are suffering, both now and in the future.

	Relationship

	How does the unit build, support, and draw from a trusting classroom community? 
The students are challenged to build an encouraging, respectful atmosphere for their group discussions so members will feel safe to share their thoughts and ideas.  Group members create and agree to a set of “ground rules” whereby their group discussions will be conducted.  After the sessions, they reflect on the group’s ability to follow those rules.
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