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             Chicago Teachers’ Center/NEIU

        Units for Books Program

        Unit Template

An expandable version of this form is available online at www.gearupchicago.org or www.neiu.edu/~yal.
	Title of Unit: The Marketplace of Ideas
	Date Submitted:
11-2-09

	Unit Developed by: Dee Bolos and Tinaya York 

	School:        Social Justice High School                                                          
	Grade Level(s):    11

	Contact Information:  535-4300/ 773-206-8393

	When will the unit be implemented? November 2, 2009 to December 18, 2009

	About how many classroom hours will the unit take?1,450

	Curriculum Areas: 
Social Studies
English

	Brief Description of the Unit (50-75 words): Utilizing newspaper articles, op-ed pieces, magazine articles written by teens, and the novel Sunrise Over Fallujah, students will develop their ability to identify arguments, claims, and types of evidence. In addition, they will identify bias and fallacies. At the end of the unit, students will develop their own op-ed piece. 


	Illinois State Learning Standards to be addressed by this unit.  List the applicable learning standards.  
1.A.5b  Analyze the meaning of abstract concepts and the effects of particular word and phrase choices.
1.B.5d  Read age-appropriate material with fluency and accuracy.

1.C.5c  Critically evaluate information from multiple sources.

1.C.5e  Evaluate how authors and illustrators use text and art across materials to express their ideas (e.g., complex dialogue, persuasive techniques).

1.C.5f  Use tables, graphs and maps to challenge arguments, defend conclu​sions and persuade others.

2.B.5b  Apply knowledge gained from litera​ture as a means of understanding contemporary and historical economic, social and political issues and perspectives.

3.A.5  Produce grammatically correct docu​ments using standard manuscript specifications for a variety of purposes and audiences.

3.B.5  Using contemporary tech​nology, produce  documents of publication quality for specific purposes and audiences; exhibit clarity of focus, logic of organization, appropri​ate elaboration and support and overall coherence.
3.C.5a  Communicate information and ideas in narrative, informative and persuasive writing with clarity and effectiveness in a variety of written forms using appropriate traditional and/or electronic formats; adapt content, vocabulary, voice and tone to the audience, purpose and situation.
3.C.5b  Write for real or potentially real situ​ations in academic, professional and civic contexts (e.g., applications, job applications, business letters, resume, petitions).

4.B.5b  Use speaking skills to participate in and lead group discussions; analyze the effectiveness of the spoken interactions based upon the ability of the group to achieve its goals.

5.B.5a  Evaluate the usefulness of infor​mation, synthesize information to support a thesis, and present information in a logical manner in oral and written forms.
5.B.5b  Credit primary and secondary sources in a form appropriate for presentation or publication for a particular audience.

	Teacher’s Focus Question: As a teacher, what aspect of your own instructional practice will you be examining or testing out in this unit?  What is your goal and how will you know if you have succeeded?  
As an English teacher and Literacy Coach, we are looking at how best to scaffold the concept of argument to students who have trouble reading at grade level. We aim to improve their ability to identify claims, evidence, bias and fallacies, write an op-ed piece and improve their reading skills. We will use two assessments: a reading assessment and a writing assessment. At the beginning of the unit, students will be given an on-level reading passage to capture their comprehension and fluency levels. At the end of the unit, students will be given another reading assessment to measure growth. The second assessment will be their final op-ed piece. The completed editorial will allow us to assess their ability to write an argument and support it with various types of evidence.


	Rigor, Relationship, and Relevance We believe that successful high schools have three elements in common.  The schools set high academic standards and provide rigorous instruction paired with meaningful support so that all students can meet those high standards.  Teachers build trusting relationships with students and take steps to build community within their classrooms.  They take an interest in students’ lives, drawing on their real-world experiences and current understandings to build new knowledge.  Teachers make school relevant to students, showing them the connections between success in school and their plans for the future. (What Matters for Staying On-Track and Graduating in Chicago Public Schools, 2007. Consortium on Chicago School Research).  We have divided this template into three sections to support your planning to include the new 3Rs.

	Academic Rigor

	Enduring Understandings What do you want your students to understand and be able to use ten years from now?

As part of a democracy, children need to know how ideas enter the marketplace. What made people believe that we should go to war in Iraq? How does one decide which health care bill is what this country needs? Ideas enter the marketplace through people and their ability (and more often capacity) to be heard. How do we know who is right? Students must take away from this unit the ability to produce arguments and identify bias and fallacies that will allow them to participate fully as citizens. It is imperative that these young adults know how to enter their ideas into the world and weed through information so that they can make good choices for themselves and their communities.



	Essential Questions What are the open-ended questions that will promote inquiry into the heart of the subject or discipline?

How do newspapers impact public opinion or public perception? How does a writer use tone to advance an opinion?  



	Knowledge and Skill What will your students know and be able to do at the end of the unit? How will your students use higher order thinking skills?
Identify argument, claim, and evidence

Identify bias and fallacies

Construct an op-ed piece

Read with understanding and fluency



	Assessment Evidence/Instruments How will you know how well your students learned?  Attach rubrics and checklists, if used.
Copy of rubric attached

Copy of reading assessment attached.


	Learning Activities List the most important learning activities students will perform during the unit.
-Completing close readings of articles to identify claims, evidence, bias and fallacies
-Building prior knowledge of War in Iraq to prepare for Sunrise Over Fallujah
· Time line

· Op-ed pieces on opposing views of the war

· Maps of the Middle East

· Army terms presented in book

-Writing their own op-ed pieces

-Reader’s Theatre, popcorn reading

-Think-pair-share to support reading comprehension 

-Partner reading to improve fluency


	Differentiating Instruction In what ways does the unit respond to students’ different learning styles or multiple intelligences? What modifications are made for students with special needs? ELL students?
Students with special needs are given age-appropriate but modified articles to read

Small group support is given to students with special needs both in-class and through pull-out to support learning. Decisions are made based on the LRE for a particular lesson.
There are no students in this class who are English Language Learners.

A variety of opportunities are created for students with different learning styles:
Claims Game

PowerPoint

Human timeline (students have to physically create timeline)
Writing
Repeated Readings

Drawing Cartoons
Vocabulary Graphic Organizers

Reader’s Theatre


	Relevance

	How does the unit relate to students’ lives, skills, cultures, language, and background knowledge? How does the unit show students the relevance of their work in school to their future lives?
The children we teach are in a unique space-they are Black and Brown children whose communities have historically been characterized in negative ways. The bombardment of ill images and information requires these children more so to understand how the media presents arguments about topics that affect their communities. Whether it is a decision to change the school dress code or force the CTA to provide adequate buses to help students get home safely; our children need the skills to effectively argue their point of view. This unit is not only relevant to these children’s everyday lives, it is imperative to their livelihood. 


	Relationship

	How does the unit build, support, and draw from a trusting classroom community? 
Students need to work together in a variety of ways to support each other:
1) Working in pairs

2) Reading aloud together
3) Small group work

4) Developing capacity to argue opposing views in a safe environment
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